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Baden-Powell & St. Peter’s CE Junior School 

Assessment and Feedback Policy 

  

Rationale  

At Baden-Powell and St. Peter’s CE Junior School (BPSP), we have a firm belief, based on educational 
pedagogy, that children’s learning and progress hinges on how teaching staff use Assessment for Learning 
strategies to understand children’s strengths and next steps. Hand-in-hand with our Assessment for Learning 
(AFL) strategies, feedback plays a pivotal role in imparting further knowledge, guidance, support and 
challenge, so that all learners make progress. Assessment for Learning (AFL) is an approach to teaching and 
learning that creates feedback which is then used to improve pupils’ performance. Students become more 
involved in the learning process and from this gain confidence in what they are expected to learn and to 
what standard. 

Effective AFL and feedback focuses on recognising pupil success and supporting next steps towards learning 
objectives. These strategies enable children to become reflective learners; ensuring they are aware of their 
own progress and how they can further improve. 

The BPSP approach to assessment and feedback prioritises the needs of children as individuals and focuses 
on how to support learners to make progress in their learning journeys. We believe that this approach 
fosters an independence in learners, as they understand and begin to recognise in themselves, how they can 
improve.  

  

Audience  

This policy is for all school staff (i.e. Teachers, Teaching Assistants and Supply Teachers), who are involved in 
assessing and providing feedback of any kind.  Its purpose is to also inform parents of the school’s 
Assessment for learning practices; how children are involved in their own learning and how written work is 
assessed.  

  

Shared Principles  

The use of Assessment for Learning strategies, especially in regard to the role of feedback within teaching 
and learning, is most effective when the following principles are applied:  

• Provide opportunities for prompt and regular dialogue between adults and the child 

• Teachers and children are clear about the learning objectives of a lesson (or lessons) and the 
expected outcome(s) 

• Teachers provide constructive suggestions about ways in which a child might improve their work;  

• Teachers agree the next steps with the child 

• Time is given for pupils to make improvements to learning and act upon feedback (such as thorough 
editing time with the use of purple pen – see below) 

• Improvements are seen by children as positive, whilst giving recognition and appropriate praise for 
success and achievement 

• Children are given the opportunity to self-assess in pairs, or in groups 

• It informs subsequent and future planning and helps to set individual small-step targets for children 
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Our Approach to Marking and Feedback (i.e. No Marking, Or Rather, Less Marking)  

BPSP has taken an evidence-based approach to develop and refine the feedback and marking systems. This 
has included EEF research, school visits and staff training to focus staff time on using Assessment for 
Learning strategies to identify pupil next steps and how to best help them achieve these.  

In line with this approach, teachers use feedback books to prompt critical thinking around both next steps 
for pupils (either as a collective or as identified individuals) and next steps as teachers. With the reduction in 
written marking, staff are able to spend more time focused on adapting planning and teaching to better 
meet the needs of learners.  

We use feedback books in the following subjects:  

• Reading  

• Writing  

• Maths  

• Wider curriculum subjects (e.g. History, Geography, Science, RE, etc.)  

  

Providing Feedback to Children  

Teachers will provide feedback to children in a variety of ways; however, two core components must be 
included: 

• Celebrating success and achievement (focusing on specific learning objectives, outcomes or 
attitudes)  

• Identifying clear and manageable next steps in learning for the whole class, groups or individuals 

  

Written Feedback 

In some areas of the curriculum, the school recognises that children benefit from seeing written feedback in 
their books. As such, teachers are expected to mark mathematical answers to show children if these are 
correct or not. Pink pen is used to show a correct answer and green pen to denote an incorrect answer or 
one that needs editing by the pupil in purple pen.   

Similarly, teachers are expected to mark and respond to spelling in books. The school has produced a 
sequential approach to the marking of spelling, which details how teachers provide a progressive response 
to marking spelling. This allows teachers to provide children with direct feedback and marking they need to 
support progress in spelling, as well as develop increasing independence for pupils to identify and edit their 
own spelling errors.  

 

Verbal Feedback  

Timely, verbal feedback is arguably the most effective form of feedback. Getting children to talk together 
before answering questions increases their achievement. It is the most natural and frequent feedback 
experience for children. Teachers’ verbal feedback needs to be focused mainly around the learning objective 
of the task. As above, feedback can be given to an individual, to a group or to the whole class.    

  

Teacher-pupil Conferencing  

Regular opportunities are provided for teachers to give in depth verbal feedback, instruction and practice to 
vulnerable groups such as Pupil Premium children. During this time, teachers review recent work, set targets 
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and practise key skills. Our approach to feedback and the application of feedback books will be drawn upon 
in such conferencing sessions to make best use of this time. 

 Lesson Planning and Delivery  

‘The criteria for evaluating any learning achievements must be made transparent to pupils to enable them 
to have a clear overview both of the aims of their work and what it means to complete it successfully.’ 

(Black et al)  

At Baden-Powell and St. Peter’s C.E. Junior School, planning for assessment opportunities and feedback will 
include:  

• Clear learning objectives and outcomes that indicate when and how children will achieve success 

• Learning objectives will be shared with children both verbally and visually in all lessons and phrased 
using vocabulary which is appropriate for the teaching group (e.g. taking LOs from long-term 
planning documents and re-phrasing these into more child-friendly language).  This will ensure that 
they have a clear understanding of what is expected of them 

• Opportunities for children to improve their work following the teacher’s feedback 

• Future planning informed by effective feedback so that assessment for learning is truly taking place 

  

Self-assessment  

 ‘Pupils can only achieve a learning goal if they understand that goal and can assess what they need to do 
to reach it.  So self-assessment is essential to learning.’ ‘...self-assessment will only happen if teachers help 

pupils to develop the skill.  This takes time and practice.’ (Black et al)  

 

Children should be involved, as far as possible, in self-evaluating their own work.  They will be taught to 
identify areas of success during the lesson (e.g. through the use of ‘peek sheets’ in Maths or direct verbal 
feedback). Plenaries and pit-stops during lessons, focus on this self-evaluation process as a way of 
supporting children to analyse their own learning. Self-evaluation will also support the development of 
children’s metacognition as they begin to better understand how they learn more effectively, taking 
increasing responsibility and ownership for their own learning, success and outcomes, all the while being 
guided and directed by teachers’ use of feedback.  

An example of self-assessment is the use of ‘tagging’, which is predominantly used in Maths (though it is 
found elsewhere in the curriculum too) to support scaffolding.  Tagging is a short, sharp assessment that 
helps the teacher and child decide at what level of challenge they begin their work. It is used when an 
objective is being revisited and a teacher wants to assess whether children need to participate in the main 
input or whether they can begin independent work early. Another strategy is the use of ‘PIG’ - pupils identify 
their level of independence within English lessons. Pupils record PIG in the margin of their English book and 
circle the level of independence (P – peer supported, I – independent, G – adult guided) of their completed 
work. 

  

Peer-assessment  

 ‘Peer assessment is valuable because the interchange will be in a language that pupils themselves would 
naturally use, and because pupils learn by taking the roles of teachers and examiners of others.’ (Black et 

al)  

Peer-assessment is an important complement to self-assessment.  Children should be taught the habits and 
skills of collaboration in peer assessment.  At Baden-Powell and St. Peter’s C.E. Junior School, we provide 
opportunities for work to be placed in the ‘hands of the children’.   This may be through self-assessment, 
teacher led feedback or responding to work in pairs. The following points are important:  
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• Children are taught how to peer-assess through modelling with the whole class, watching the peer 
assessment in action 

• Ground rules made explicit (e.g. listening, interruptions, confidentiality, etc.) 

• Children provide positive feedback alongside suggesting ways to improve the piece, with a particular 
focus on the key learning objective(s) and outcome(s) 

• Pairings based on trust and decided upon by the professional judgement of the teacher 

• Dialogue encouraged between children rather than taking turns to be the ‘teacher’.   Children should 
discuss each other’s work together (e.g. ‘I think this bit really shows how that character feels, what 
do you think?’)  

  

Editing and Improving - Purple Pen   

Pupil responses to teacher feedback are demonstrated in books through the use of purple pen, so this 
acknowledgement and response to feedback is visible. Additionally, children edit and improve their work 
using purple pen. This can indicate self-assessment or feedback provided by the teacher and can also happen 
during a lesson following verbal feedback provided in the moment.  

Following the use of purple pen, it is critical that teachers return to review children’s edits, responses and 
correction in purple pen, so that any changes as a result of teacher feedback have been considered and, in 
turn, re-assessed for understanding again.  

  

Monitoring and evaluating this policy  

• This policy will be evaluated and reviewed through consultation with staff and Governors annually;   

• A triangulated approach to monitoring is used, involving the evaluation of planning, book scrutinies 
and what has been observed and assessed by teachers as recorded in the feedback books.   

• The sharing of good practice will be provided through staff development opportunities.  
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Appendix A – Feedback Book Exemplars   
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